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Pupil premium strategy statement – Gunnersbury 
Catholic School 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school   893 (Y7-11) 

Proportion (%) of pupil premium eligible pupils 18% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2024-2027 

Date this statement was published December 2025 

Date on which it will be reviewed April 2026 

Statement authorised by Kevin Burke 

Pupil premium lead Carolyn Cullen 

Governor / Trustee lead Andrew Flatt 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £172,000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£172,000 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Gunnersbury Catholic School we strive to support and provide life chances for all 

students irrespective of their background or the challenges they may face 

academically, pastorally, socially or personally.  We aim to ensure all students have 

access to high quality education and opportunities both inside and outside the 

classroom. 

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve 

that goal, including progress for those who are already high attainers. We will consider 

the challenges faced by vulnerable pupils, such as those who have a social worker and 

are young carers.  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• Improve the cultural capital of our disadvantage students 

• adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Low aspirations of learners 
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2 Weak literacy/numeracy skills 

3 Poor revision/exam preparation techniques 

4 Metacognitive / self-regulation strategies  

5 Maintaining attendance to at least 95% 

 

6 Monitoring and supporting pupil’ social, emotional and behavioural 
needs 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading comprehension among 
disadvantaged pupils across KS3. 

 

Reading comprehension tests 
demonstrate an improvement in 
comprehension skills among 
disadvantaged pupils and a smaller 
disparity between the scores of 
disadvantaged pupils and their non-
disadvantaged peers. Teachers should 
also have recognised this improvement 
through engagement in lessons and the 
work completed in books 

Improved metacognitive and self-
regulatory skills among disadvantaged 
pupils across all subjects 

Teacher reports and class observations 
suggest disadvantaged pupils are more 
able to monitor and regulate their own 
learning. This finding is supported by 
improved homework completion rates 
across all classes and subjects. 

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance by 2025/26 
demonstrated by attendance over 95% 

Raise aspirations and attainment of PP 
students 

Disadvantaged Year 11 students to 
achieve a significant positive progress 8 
score. Students identified as 
disadvantaged in Key Stage 4 will 
receive extra careers intervention. 

Improve weak literacy/numeracy skills 
Year 7-11 

Outcomes from extra English and Maths 
lessons (Year 10-11) and additional 
Maths and English at KS3- outside of 
lessons 

Support students preparing for external 
exams and ensuring they have all the 

Participation in revision techniques 
session(s).  Parental meetings. Exam 
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materials and equipment needed to fully 
participate in learning and examinations 

equipment given to all of Year 11. 
Support from HOY/DirofKS 

Improving the wellbeing and attendance 
of all pupils including those who are 
disadvantaged. 

Sustained attendance above 95%. Half 
termly monitoring and extra contact for 
those under the 95% threshold. 
Wellbeing checks undertaken and 
intervention where necessary.  

 

To improve the opportunities of 
disadvantaged pupils to attend trips and 
other enrichment activities within the 
school 

PP funding to allow pupils to play 
musical instruments or attend trips. 
Auditing those on the pupil premium 
register to, where possible, their 
attendance at extra-curricular activities.   

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £79,688 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Developing 
metacognitive and 
self-regulation skills in 
all pupils.  

This will involve 
ongoing teacher 
training. 

CPD for all staff on 
supporting PP 
students  

Teaching metacognitive strategies to 
pupils can be an inexpensive 
method to help pupils become more 
independent learners. There is 
particularly strong evidence that it 
can have a positive impact on maths 
attainment: 

‘Ensuring an effective teacher is in 
front of every class, and every 
teacher is supported to keep 
improving, is the key ingredient of a 
successful school’ (EEF) 

  

Metacognition and self-regulation | 
Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 4 

CPD library Encourage staff to deliberately 
practice specific skills and apply 

1, 6 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
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what they have learnt by 
experimenting back in the 
classroom. (EEF) 

ECT training and new 
staff induction 

Effective implementation requires 
schools to pay regular attention to 
specific, additional activities; 
however, the busy everyday life of a 
school can make this investment of 
time and effort difficult. (EEF ) 

1, 2, 4, 6 

Support and 
challenge plans for 
learners 

‘Ensuring an effective teacher is in 
front of every class, and every 
teacher is supported to keep 
improving, is the key ingredient of a 
successful school’ (EEF ) 

Learning walks and book audits by 
staff 

1, 2, 4 

Tracking of student 
engagement 

Teachers need to know students’ 
individual needs to help them make 
progress (EEF) 

This would be via questionnaires and 

discussions with students 

1, 3 

Use of effective 
assessment and 
feedback 

Teachers need to know students’ 

individual needs to help them make 

progress.  ‘Feedback studies tend to 

show very high effects on learning’ 

(EEF) ‘Students need to reflect on the 

teacher comments in their books and 

their needs to be evidence of how 

they are responding to teacher 

feedback and actively using it to 

improve their work. 

2, 4 

Cost of Staff to allow 
setting and small 
groups 

Create opportunities for explicit 

discussions around how to apply new 

ideas and strategies to classroom 

practice and adapt existing practices. 

(EEF ) 

2, 3 

Investment in external 
programmes to 
improve teaching 
across the school 

Students in the Embedding 
Formative Assessment schools 
made the equivalent of two 
additional months’ progress in their 
Attainment 8 GCSE score, using the 
standard EEF conversion from pupil 
scores to months progress. This 

1, 2, 4 
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result has a very high security rating. 
(EEF/SSAT) 

 

Metacognition and self-regulation 

approaches to teaching support 

pupils to think about their own 

learning more explicitly, often by 

teaching them specific strategies for 

planning, monitoring, and evaluating 

their learning. (EEF/Thinking 

Schools) 

Student / peer 
mentoring  

Some pupils from disadvantaged 
backgrounds show low engagement 
with or have low expectations of 
schooling. Mentoring interventions 
may be more beneficial for these 
pupils, as the development of 
trusting relationships with an adult or 
older peer can provide a different 
source of support. (EEF) 

1,2,6 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £48,340 

Activity Evidence that supports this approach Challeng
e 
number(
s) 
address
ed 

Lexia (reading) ‘On average reading comprehension 
approaches improve learning by an additional 
six months’ progress over the course of a school 
year.’ (EEF) 

2 

My Maths/Sparx 
Maths 

 (Maths) 

To become mathematically competent, learners 
need to develop a rich foundation of factual and 
procedural knowledge. (EEF) 

2 

Year 7 guided 
reading 

‘On average reading comprehension 
approaches improve learning by an additional 
six months’ progress over the course of a school 
year.’ (EEF) 

2, 6 
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Targeted handwriting 
support 

Support will be targeted and personal.   2 

After school 
interventions in core 
subjects (Year 10/11) 

‘Overall the pattern is that small group tuition is 
effective’ (EEF) 

1, 2 

Toe by toe/Morning 
reading small groups 

‘On average reading comprehension 
approaches improve learning by an additional 
six months’ progress over the course of a school 
year.’ (EEF) 

1, 2 

Supporting targeted 
groups and those 
below target to catch 
up and be prepared 
for their 
examinations(Particul
arly English and 
Maths) 

Create opportunities for explicit discussions 
around how to apply new ideas and strategies to 
classroom practice and adapt existing practices. 
(EEF ) 

1, 2,3,4 

Supporting students 
with academic work  

Create opportunities for explicit discussions 
around how to apply new ideas and strategies to 
classroom practice and adapt existing practices. 
(EEF ) 

1, 2 

KS4 - Saturday, Half-
Term and Easter 
revision and 
intervention classes 

Create opportunities for explicit discussions 
around how to apply new ideas and strategies to 
classroom practice and adapt existing practices. 
(EEF ) 

3, 1, 6 

Reading Club books 
& promoting reading 
in the school 

Supporting with reading speed and 
comprehension improving dramatically from Year 
7 to 8 for our disadvantaged pupils. 
https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teachinglearning-
toolkit/reading-comprehensionstrategies 

Engaging students through posters, information 
about books in our library 

1, 6 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £47,565 

Activity Evidence that supports this approach Challenge 
number(s
) 
addresse
d 

https://educationendowmentfoundation.org.uk/education-evidence/teachinglearning-toolkit/reading-comprehensionstrategies
https://educationendowmentfoundation.org.uk/education-evidence/teachinglearning-toolkit/reading-comprehensionstrategies
https://educationendowmentfoundation.org.uk/education-evidence/teachinglearning-toolkit/reading-comprehensionstrategies
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Monitor 
engagement 
and progress 
of 
underachievin
g PP students, 
analyse 
achievement, 
communicate 
with parents 
and ensure 
students are 
involved in 
wider school 
life 

Support will be targeted and personal.  Findings 
shared with SLT, HOD, HOY and class teachers 
where appropriate. 

Teachers need to know students’ individual needs to 
help them make progress.  (EEF) 

 

Parental engagement strategies and aspirations (EEF 
research) 

1 

Instrumental 
Music 
Lessons 
Subsidies 

Our instrumental lessons are subsidised in order to 
improve access to an arts-based approach allowed the 
child to develop holistically. The instrumental lessons 
link to creative skills and techniques, 
https://educationendowmentfoundation.org.uk/educati
on-evidence/teachinglearning-toolkit/arts-participation 

 

1, 6 

Rewards Year group rewards for achievement points across 
lessons and engagement with support programmes 

1, 2, 6 

Whole school 
reading 
during period 
7 (DEAR) 

Reading helps students gain knowledge, which leads 
to better writing, whilst writing can deepen students’ 
understanding of ideas. (EEF Improving Literacy in 
secondary schools) 

1, 4, 6 

Improve 
independent 
study skills 
and 
motivation 
through 
academic 
mentoring 

Metacognition and self-regulated learning can add 
7+months to a student’s learning (EEF) 

3 

Mentoring Teachers need to know students’ individual needs to 
help them make progress.  (EEF) 

1, 6 

External 
speakers 
programme 

 

https://educationendowmentfoundation.org.uk/educati
on-evidence/teachinglearning-toolkit/aspiration-
interventions 

 

1, 6 

Revision 
guides 
provided by 
the school for 
core subjects 

Many PP cannot afford revision guides- subsidising 
supports revision 

3 

https://educationendowmentfoundation.org.uk/education-evidence/teachinglearning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teachinglearning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teachinglearning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teachinglearning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teachinglearning-toolkit/aspiration-interventions
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for all year 11 
PP students 

Necessary 
equipment  
provided for 
all year 11 PP 
students 

We aim to support students who cannot afford their 
own equipment 

3, 6 

Use of a 
laptop for 
students to 
complete 
homework for 
all PP 
students if 
needed 

Access to technology can support work. 3, 6 

Uniform Every parent should have support to allow students to 
achieve at school, 

6 

Clubs To ensure all students are involved in at least one 
school club 

5, 6 

Early study 
skills session 

Metacognition and self-regulated learning can add 
7+months to a student’s learning (EEF).  Teaching 
independent study skills to students should support 
their achievements.  

3 

Extra-
curricular 
clubs eg 
Chess 

Every pupil should have a supportive relationship with 
a member of school staff and build relationships with 
other students 

6 

Adoption of a 
cognitive 
behavioural 
therapy (CBT) 
intervention 
for specific 
pupils who 
require 
support with 
regulating 
their 
behaviour 
and emotions 
(social skills) 

There is evidence to suggest that CBT can have a 
high impact on risk behaviours and behavioural diffi-
culties: 

Cognitive Behavioural Therapy - Youth Endowment 
Fund 

EIF’s report on adolescent mental health found good 
evidence that CBT interventions support young peo-
ple’s social and emotional skills and can reduce symp-
toms of anxiety and depression:  

Adolescent mental health: A systematic review on the 
effectiveness of school-based interventions | Early 
Intervention Foundation (eif.org.uk) 

6 

Music Tui-
tion- Les-

sons subsi-

dised for stu-

dents 

 

An effective pupil premium strategy requires goal set-
ting, underpinned by short, medium and long term out-
comes (EEF) 

1, 5, 6 

https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
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Trips- subsi-
dised for stu-

dents 

An effective pupil premium strategy requires goal set-
ting, underpinned by short, medium and long term out-
comes (EEF) 

5, 6 

Ensure at-

tendance is 

above 95% 

To remove any barriers to learning high attendance will 
be aimed for (EEF) 

The EEF guidance report on ‘Working with Parents to 
Support Children’s Learning’ includes a focus on offer-
ing more intensive support, which can include ap-
proaches to support attendance 

5, 6 

Year 10 ca-

reers guid-

ance  

Every pupil should have guidance regarding opportuni-
ties beyond school 

1, 4,5, 6 

Breakfast 
club 

The EEF ‘Magic Breakfast’ research showed that pupil 
behaviour and attainment improved for schools that 
ran a breakfast club (EEF research) 

 

5 

Engagement 
with parents 

Every parent should have support to allow students to 
achieve at school, this includes meetings and regular 
communications 

1, 6 

Regular 

meetings 

with Year 11 

parents 

Work with parents to improve engagement in their 
studies with reference to data on attainment, engage-
ment and attendance. 

1, 6 

Tracking of 
academic 

data 

Tracking pupil data (EEF) to ensure close monitoring 
and targets as needed 

1, 6 

Trips for pu-

pil premium 

students 

Students will be taken on trips to improve their cultural 
capital. Supporting pupils’ social, emotional and be-
havioural needs (EEF recommendation) 

5, 6 

Academic & 
career men-

toring to 

raise ambi-

tion and im-

prove under-

standing of 

career paths 

Mentoring appears to have a small positive impact on 
academic outcome. Some studies have found more 
positive impacts for pupils from disadvantaged back-
grounds, and for non-academic outcomes such as atti-
tudes to school, attendance and behaviour. (EEF) 

1, 4, 5, 6 

Work with 
the outreach 

team in the 

engineering 

department 

at Imperial 

College to 

run the 

“Proto-maker 

challenge” 

Students will gain access to state-of-the-art facilities at 
Imperial during an intensive one-week course that will 
allow further opportunities to students that are fully 
funded as they progress through the educational sys-
tem. 

1,6 
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Total budgeted cost: £175,594 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Outcomes for Pupil Premium students in 2025. 
Year 11 

  
  

Our strategies and efforts focused upon Pupil Premium students have continued to 

enable success at Gunnersbury. At GCSE the positive impact of our support on Pupil 

Premium students was extremely significant. In 2025 there is no Progress 8 for 

Gunnersbury Pupil Premium Students as this cohort has no KS2 results.  

The positive impact of the support for disadvantaged pupils is echoed throughout the 
school with every year group achieving positive progress scores from their starting 
point the year before. These are detailed below.  

Year Group Progress 

7 0.41 

8 0.61 

9 0.91 

10 0.39 

To further support the exceptional progress of our students, we combine robust social, 
emotional, and mental health initiatives with comprehensive career guidance to prepare 

  

Gunnersbury PP 

students Summer 

2025 

DFE National comparison Boys 

Number of students 23   

% 4+ in English and Maths 74% 
National Boys PP: 41.7% 

National Boys non PP:70.8% 

  

% 5+ in English and Maths 
57% 

National Boys PP: 24.6% 

National Boys non PP: 51.2% 

Attainment 8 51.5 
National Boys PP: 32.8 

National Boys non PP: 48.4 

Ebacc APS 4.75 

National Boys PP: 2.86 

National Boys non PP: 4.34 

Progress 8 N/A 
National Boys PP:N/A 

National Boys non PP:N/A 
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them for future success. Regular student voice surveys and mentoring programs en-
sure that disadvantaged students feel supported and engaged with their education. 

Careers Education, Information, Advice, and Guidance (CEIAG) is a cornerstone of our 
approach. Every Key Stage 4 student has a one-to-one meeting with the school ca-
reers adviser, providing tailored guidance to help them explore their ambitions and 
pathways. Careers weeks further enhance their understanding of various industries 
and professions, while a dedicated week of work experience—whether on-site or vir-
tual—offers practical insights into the workplace. 

This individualized and holistic support system plays a pivotal role in building students' 
confidence, ambition, and preparedness for future opportunities, contributing signifi-
cantly to the exceptional outcomes achieved by Gunnersbury’s disadvantaged pupils. 

Further supportive outcomes 

 

Provision of Computer Hardware for Learning: 

Laptops were distributed to pupils who needed them to support their education. 

 

Small group teaching at GCSE is a successful strategy to ensure students have 
teacher support and a classroom environment that nurtures and guides students 
through the work. 

 

Intervention lessons and Saturday classes- these were successful to support the 
learning and prepare students for assessments in greater depth. 

 

Revision guides for GCSE were distributed in the core subjects to support revision in 
the summer term. 

 

Meetings were held with parents of PP students to support targets following on from 
assessments and advice with exam preparation. 

 

Assessment results are monitored throughout all key stages and intervention is applied 
where necessary. 

 

Improving cultural capital of students 

 

Pupil Premium students receive money towards attending extra-curricular trips 

 

Audits take place to ensure that Pupil premium students are attending extra-curricular 
clubs. 

 

Money towards music lessons for Pupil Premium students. Some of these are fully 
funded where necessary. 
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Mentoring different groups of students through our academic mentor or through 
different programmes in school to raise achievement, attendance and well-being of 
pupil premium students 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year.  

Programme Provider 

Embedding formative assessment SSAT 

Metacognition Thinking Schools 

Team skills/emotional needs Yes Futures 

ECT training Best Practice 

Mentoring Routes to Success 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

Intervention in English and Maths 

The impact of that spending on service pupil premium eligible pupils 

Involvement in activities to build confidence, social skills and support with academic 

work. 
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Further information (optional) 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium. That will include:  

• embedding more effective practice around feedback. EEF evidence 

demonstrates this has significant benefits, particularly for disadvantaged pupils.  

• utilising support from our local Mental Health Support Team 

• offering a range of high-quality extra-curricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities (e.g., The Duke of Edinburgh’s 

Award and Imperial College Proto-maker challenge), will focus on life skills such 

as confidence, resilience, and socialising. Disadvantaged pupils will be 

encouraged and supported to participate.   

Planning, implementation, and evaluation 

We used the EEF’s implementation guidance to help us develop our strategy and will 

continue to use it through the implementation of our activities.  

We have implemented a robust evaluation framework for the duration of our three-year 

strategy and will adjust our plan over time to secure better outcomes for pupils. 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

